English Textual Power: Level 2: Unit 1: The Choices We Make: 
Teacher Activity: Tough Choices: Selective Highlighting 
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	Materials


	· Staying Fat for Sarah Byrnes 
· Chart paper 

· Markers 

· Student Activity: Tough Choices: Selective Highlighting 



	Purpose

· To use a quickwrite as a pre-reading activity 

· To introduce and practice selective highlighting 

· To begin to place words on the word wall 

· To continue to explore the concept of choice 


	

  Quickwrite



  Read Aloud



  Marking the Text



  Think-Pair-Share


	Steps

	1.
Use a transparency or the whiteboard to help students brainstorm different situations in which they had to do something they did not want to do in order to be accepted by others. Perhaps use your own personal examples as a model to show them how to brainstorm.

2.
Ask students to brainstorm their own list of events where they had to do what they did not want to do in order to be accepted by others.

3.
Direct students to choose one of the events on their list and tell a partner the story.




4.
Ask students to write their story after they have told it to someone.

5.
Now tell students that they are going to read a piece of text written in the first person point of view. In this excerpt, a woman thinks back to when she was a child and how she had to do something she did not want to do in order to be accepted by others.




6.
Tell students that they will read the text by using the strategy of jump-in reading (someone reads and whenever he or she stops someone else “jumps in” and continues reading).




7.
After reading through the text aloud, ask students to go back to the text and read it independently in order to highlight the words, phrases, or sentences that they think are important or that they have questions about.

8.
Ask students to discuss, in small groups, what they highlighted and why. After they have had time for discussion, ask each group to share three or four things they marked with the class.




9.
Place, on your wall or bulletin board, large pieces of chart paper in order to create a word wall. A word wall systematically organizes various collections of words and displays them on a wall (bulletin board, mural, chalk or whiteboard, etc.). As students share the words they have highlighted, write the words on the word wall. You may refer to these words throughout the year.

10.
Conclude the discussion with a question, or questions, that deal with the essential question in the unit: why is choice important? For example, the speaker could have chosen not to continue to play on the team. Did she make a good choice? Why or why not? What other options might she have had? What would have been the consequences of those other options?

HC Extension:

On the student page, Step 4 asks the students to “Look back at the story you just shared with your partner.  How was your experience similar or different to Cindy’s in the excerpt you read?”  Instead, have the HC students go back to their story and highlight, just as they did in the excerpt, important words, phrases, or sentences.  Then discuss with a partner the impact of those choices on your story.  Could you have used a better word or said something differently?  
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